Student Centred Leaning  -  The Course  


Student Centred Learning
Welcome to our course.  It is intended to help teachers and facilitators reflect on how to encourage efficient and effective leaning when working with students and adults.   Adult learning is different from that of childhood and one of the key ways it changes with age is that it becomes less dependent on the teacher and more reliant on each individual: it becomes increasingly student centred.   This is a necessary process if adults are to be able to continue to learn on their own and to initiate and develop fresh ideas.  A good facilitator or teacher helps guide students towards a position of being masters of their own learning. 

So our course has two underlying themes. We wish to help you examine the way in which we can guide students in their move from childhood copying to adult understanding; and then also to see some of the implications of the differences that emerge in adult learning. 
Orientation     This handout starts with these preliminary matters, then follows an introduction to the main ideas.  In this is the material that we would like to pass to you for your reflection and learning.  Depending on the participants we may spend a little time together discussing these concepts, but we will not be presenting these ideas by way of lectures or presentations.  Following this abstract information come the 6 session outlines.  These all follow a similar pattern: at the left side of each page are the steps of the process, while to the right are organisational notes.  The notes are to show facilitators and participants what is needed and happening at a practical level.
The final part of the document has a set of Appendices which are used in the sessions and which may also be of use to participants separately, and which include suggested web links, reading and a glossary.

Aims   If the course is successful you will have considered a set of ideas that have wide application.  The general aims of the course:

a) To allow participants to both experience, and reflect upon, the way student centred learning is conducted,

b) To provide model course sessions which are student centred, and which can then be used as templates in other contexts,
c) To allow examination and discussion of specific methods which facilitate learning as pupils become students and move into the adult years of life.


Preparation    As in any participative teaching sessions build on one another; material you generate in one session will be used by you in later sessions, if you miss a session then later you would have no material with which to work, please come if you are free for the whole course. 
The course is for between 9 and 16 participants with two facilitators.  Fewer people make it hard to produce enough material, and larger groups need more time for organisation and exchanges. 

Apart from the four points below no preparation is needed, each session will be explained as you reach it, although do please feel free to read over the outlines as and when you wish.    

Please would you:-
1) Read this and the next page of ‘Sessions Outline’,

2) Bring with you a pencil/pen and a copy of this handout,
3) Think of a simple skill or game that you could teach two or three people.  The more fun the better.  A selection, we hope all, of these will be used on the first morning of the course, you will have 15 minutes to ‘teach’ your chosen topic to two or three other members of the group,
4) Try to decide why you are coming to this course, there may be a number of reasons - some may be a little strange, some very ordinary - can you write these out on a sheet of paper.  Write clearly or type so that others can read what you have written.  Do not identify yourself in any way on the paper.

5) Facilitators may be helped by Appendix 13.

Student Centred Learning   -   Sessions Outline

Day One – Welcome    Detailed organisation

      8.15am till 8.30am  
Session 1a    Introductions
      8.30am till 9.00am  

First introductions, the agenda and some basic principles

Session 1b    Group Formation
     9.0am till 9.45am
Group formation and initial activities to set the pattern of learning for the course. 
Session 2     Learning Through Experience
    10.00am till 11.30pm



What is the experience of learning, what does it feel like to be a learner?  Here we use a micro example of teaching to guide our understanding of the principles involved.  We need you to come prepared to teach a very simple skill, or game, which can be shared with others in a period of 15 minutes.

     Lunch Break   -   (11.30am till 1.30pm)  
Session 2 (cont.)   Learning Through Experience 

   1.30pm till 2.00pm 


Drawing principles from the morning experience     Key points about learning and teaching
Session 3    Helping Effective Learning
    2.05pm till 4.20pm   (incl. 10 min break)

What is involved in effective learning?  To teach well we have to understand what promotes and what hinders effective learning. This session is designed to let us examine key ideas involved in successful adult learning and to do so drawing on both your experience as teachers and the material generated in the morning.
Conclusion    Brief review of the day’s work                                                   4.20pm till 4.30pm


Day Two – Arrival   Preliminary arrangements
    8.20am till 8.30am

Preview    Orientation to the day’s work
    8.30am till 8.40am
Session 4    Identifying Learning Needs
    8.40am till 10.00am 

Effective learning and teaching must start from the learner.  What are the learners' needs?  How can we identify them? What are the problems of identifying these needs?
Session 5    Planning for Learning
   10.15am till 11.30am
The two most important parts of planning are ‘Prioritising’ and ‘Structuring’. In this session participants will be asked to generate a set of points for a course, then prioritise them, and then organise them for that course. This session will continue after lunch.
    Lunch Break   -   (11.30am till 1.30pm)  
Session 5  (cont.)   Planning for Learning
   1.30pm till 2.20pm

Outline and discussion of prepared courses with fellow participants
Session 6a    Evaluation
    2.30pm till 3.35pm

Evaluation as part of the spiral of learning  Methods and stakeholders

Session 6b    Review
    3.45pm till 4.30pm
Finally conclusions and reflections by course members

Course Finishes

We suggest that you might plan for being free, and out the building, by 4.45pm each day

If you need to get the course handout yourself please visit   www.colinbrydon.net/texts/   then click on Student Centred Learning at the left.   There is an introduction of 8 pages, a set of appendices of 15 pages and the 8 session outlines of 16 pages.  Click on the items in the list you wish to download to your computer.  You might choose to gain extra space by printing the handout single sided.
An Introduction to the Student Centred Learning Course

Background  
The original course, on which this one is based, was constructed in London, in the '80s and '90s, to prepare professional workers for the role of teacher, and to do so in a very short time.  Doctors, engineers, accountants had to become teachers in four days.   To accomplish this, the participants had to be taken straight to the heart of the teaching and learning process as effectively as possible, and also to be empowered to continue to learn on their own.  In short this course in itself is meant to be a demonstration of measures you can take to make learning student centred. 
You may not find the way we will be working easy.  Most of us prefer to be allowed to sit and listen, (and doze if we wish) rather than have to think and interact! But as psychologists we know that it is exactly when we are engaging, acting and thinking that we learn most.  If you find the course tiring and not easy, it means exactly that you are learning, and learning means you are changing, and that takes energy.  As teachers this change is our goal - we are seeking to change the way our students think, understand, and the very way they learn.

From Childhood Copying to Adult Initiation

Much of the success of our species lies with children’s extraordinary ability to copy, I am sure you too have been fascinated by the way that two year olds can copy (as faithfully as their skills will allow) all that those around them do.  Children learn in their families, they are utterly dependent on adults for a number of years. During this time they have to learn basic and necessary skills: how to eat and look after themselves and later how to communicate with language.  They have to learn these things whatever their families are like - be they good or poor at child rearing.  And for this purpose nature has given us the best strategy - we copy. Basic skills and basic language require us to copy as faithfully as possible.  And children do this wonderfully.

However, in copying, the child is completely dependent on its surroundings, and yet once we are adults there may be no one to copy, no one to tell us what to copy, and no one to guide us in our copying.   Copying only has value if there are models to be copied.  Most of us eat and speak successfully so there are models of eating and speaking everywhere.  On the other hand most of us are also rather poor or worse at mathematical integration or oil painting.  We must come to learn in new situations and alone.  This means that we must have become responsible for our own learning.  This is necessary for all societies as in general we can see that if we only copied the human race would not go far.  Invention, creativity and innovation take us forward.

Those engaged in educational work have to help in a range of ways.  They have to assist us to copy ideas and skills well and faithfully, as when we wish to imitate the sounds of a new language, but they must also help us move on to more complex learning and to reach the point where we can learn for ourselves.

These processes, whereby we create for learners a context which helps them come to a point where they have taken responsibility for their own learning, we speak of as student centred.  And so an establishment which helps learners be self-confident and independent in their learning is one which has embraced student centred learning principles. 

Some of the main ways that learning differs between childhood and adulthood are shown in the table below.

	Table 1 - Changes in Learning Processes from Childhood to Adulthood 

	Children
	Adults

	Copy
	Initiate

	Dependent
	Independent

	Powerless
	Empowered

	Discouraged from Questioning
	Questioning

	Uncritical
	Critical

	Led
	Internally motivated

	Not Responsible for their learning
	Responsible for their learning

	Directed and motivated by others
	Self directed and motivated

	Learning for later
	Learning for now

	Clean Slates’
	Build on experience

	Little knowledge to offer instructors
	Much to offer leaders


Student Centred Learning 
When learning becomes student centred it does not mean that the teacher hands over the work to the student and goes on holiday.  In fact it is harder work for both students and teachers.  
For students it is hard as they cannot relax and just do what they are told and be right – that is a simple rule and easy to follow.  Rather they have to seek out what is to be done, they have to explore for themselves and they will not have the certainty about what they are doing that they have if they must faithfully copy.  It is very hard work to direct one’s own learning.  

If the learning has become student centred then the learning has become the learner’s responsibility, and this should be the case by the time the learner is a student.  It is not an easy nor is it a swift transition.  And we can only achieve it by taking every opportunity to move the learning processes, experienced by students, on towards our goal of independence for them.

Student Centred Learning is also harder on the teachers who have to understand thoroughly what their students’ needs are, and to plan a way of getting the students to discover for themselves the material that forms the content of the course.  The teacher must set up situations for the students which guide the students in the right direction, while keeping the guide posts as inconspicuous as possible.  This kind of continuous invention is very hard work and requires a great deal of preparation and forethought, as well as resources of paper, books and technology. 
However, once a fully student centred approach is adopted it allows students to make best use of the resources that do exist and gives them the necessary flexibility to compete in our complex world.   In these two days we hope to demonstrate the principles involved in student centred learning, and help give you the confidence to continue exploring, and then applying, these principles on your own. 

The key themes of such Student Centeredness are shown in the next table.

	Table 2 - Key themes of Student Centred Learning

	Theme
	As students at the ‘Centre of our Learning’ we need...

	Responsibility
	…to be helped to take responsibility for our own learning.



	Empowerment
	…to gain the power to manage our learning, and we have to feel so empowered.

	Self-confidence
	…to believe in ourselves, believe that we can learn, change and understand; believe that these are possibilities.

	Capability
	…the capacity to use the strategies that we already have, or can acquire, to help us in our learning.

	Self-direction
	…to understand where we are, and be able to see where we wish to go.

	Independence
	…to be able to work alone without anyone leading us or motivating us.

	Interdependence
	…to be able to make use of the people around us who will always know some things that we do not know.


Adult Learning
Hand in hand with this shift, from childhood copying to adult understanding, go the ways in which we learn best.  Adults learn most effectively in different ways from children.  They are not like children who are sometimes said to be writing on ‘clean slates’, but rather they are integrating new material into already very complex networks of understanding.   

	Table 3 - To make the point concretely, consider the following simple research finding.   Over a 3 day period of time, what do you think were the rates of retention when adults were learning using the following methods?

	A. Adults retain _____ of what they ‘see’ and ‘hear’:

a. 30%    b. 20%     c. 60%     d. None of these
	C. Adults retain _____ of what they ‘say’ as they ‘do’.   (As in being a demonstrator):

a. 80%    b. 90%    c. 70%     d.  None of these

	B. Adults retain _____ of what they ‘see’:

a. 50%    b. 70%    c. 30%    d.  None of these
	D. Adults retain _____ of what they ‘hear’:

a. 30%    b. 10%     c. 40%    d.  None of these


(Answers on the next page.)

Adults decide what to learn for themselves, they must question and explore for themselves, and they also have a much wider range of resources and experiences upon which to draw.  But their intellectual capacities have also changed with the coming of ‘Formal’ operational abilities (the capacity to use logical relationships in a highly abstract way)  and the need they have to integrate large amounts of complex material into very large cognitive ‘maps’. Here are four questions to make plain the consequences of this different way of learning.  

Answers for the last page.
A. Adults retain __50%_ of what they see and hear,
B. Adults retain __30%_ of what they see,
C. Adults retain __90% _of what they say as they do,
D. Adults retain __20%_ of what they hear.

.

	Table 4 - When teaching adults we need to:

	1. Focus on “Real World” problems.

	2. Emphasize how the learning can be applied.

	3. Relate the learning to the learners’ goals.

	4. Relate the material to the learners’ past experiences.

	5. Allow debate and challenge to ideas.

	6. Listen to and respect the opinions of learners.

	7. Encourage learners to be resources for the teacher and for each other.

	8. Treat learners like adults.

	9. Give learners “Control”.


Educators need to adjust their teaching to the developmental stage of their learners and to these different ways of learning.  With older learners they must ensure: that there is active engagement with any new material, that the learners are able to interact with one another in a productive manner, that assistance is being given with the processes of integration, and that the learners feel in control of the situation.   Finally, and very importantly, learners need to be encouraged and shown that they can accomplish what they want - they need to be empowered
	Table 5 - In summary adult learners learn best when able to engage…

	…in action
	…with peers
	…in teaching
	…in questioning
	…by enquiring


S
Conclusion
Because adult learners need to be able to…

· control their learning,

· be actively engaged,

· learn from peers,

· question + challenge,

· focus on real problems,

· be respected + listened to,

· relate material to experience + own goals

So Student Centred Learning seeks to…
· give responsibility

· empower students
· increase interdependence

· increase independence

· assist self-direction

· extend capability

· enhance self-confidence

And so as teachers we need to continuously ask ourselves these questions:

· How can we empower students and increase their self-confidence and independence from us?

· How can we enable students to learn from one another?

· How can we keep students actively doing, rather than passively listening?

· How can we make the course material fit with the students’ reasonable needs and wishes?
· How can we extend the capabilities and strategies that they have at their disposal?
We hope the foregoing makes clearer the way these concepts intertwine. ‘Student Centred Learning’ is about learning processes which bring people to, and maintain them in, adult ways of learning, and that as adults we learn differently from children.
Colin Brydon
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