Student Centred Leaning  -  The Course  


Appendix 1                         Reading and Further Materials
Web Links
Here are some web links that cover the exercises and issues raised in this course.  So far we have been unable to add any that link to sites in Vietnamese and we would be most grateful if you could help us add such.

1)  The materials on this site are written for engineers, but the style is excellently simple.  You will find sections on: Icebreaking, Group Discussion, Brainstorming, Case Studies, Team Presentations & Learning Games.

www.jci.cc/docs/training/AdultLearningTechniques-Manual-ENG.pdf
2)
  This site has material about how adults can learn from the Web by Tammy Dewar.  The sections are Introduction,  Definitions,  Types of learning and learning capacities,  Principles of adult learning,  Other processes,  Groups on the net,  Tips for working,  Phrases of Group development in adult learning on the net:  Polite phrase,  Why we are here,  Power formations,  Constructive phrase;   References.

http://www.calliopelearning.com/resources/papers/adult.html
3)
  Here there is material on adult learning by Marcia Conner.   First there is an overview of adult learning and then a long list of references on the topic.

http://agelesslearner.com/intros/adultlearning.html
4)
  And some more on adult learning from Mihall & Belletti.  They contrast the way adults and children learn and have sections on the  Characteristics of adult learning v. children,  ways of Maximizing retention,  and a section on Effective training methods.

http://justice.gov/adr/workplace/pdf/learstyl.pdf
5)
..In 1970 Perry wrote a classic book on the way we develop intellectually towards adulthood, this book has an extensive summary at

http://english.ttu.edu/KAIROS/2.1/features/brent/perry.htm
6)
  Honolulu University has compiled a massive list of links to sites all over the world that have learning materials relevant to the topics of our course.  I am afraid there are just too many for my liking.  And the quality is variable, it is a gold mine for the patient to search, and like a gold mine a lot lies between each nugget of gold!  The main headings under which the materials are arranged are as follows:  How People Learn,  Human Development,  Motivating Students,  Difficult students,  Dealing with stress,  Assessment,  Communication,  Critical Thinking,  Course Design,  Preparing a lesson plan,  Preparing a syllabus,  Teaching techniques.

http://honolulu.hawaii.edu/intranet/committees/FacDevCom/guidebk/teachtip/teachtip.htm
Book Form
Books are usually expensive and difficult to obtain but the area  of teaching for health workers has a number of good guides, and the following is available at a very reasonable price for people in developing countries:

Helping Health Workers Learn (1982)  David Werner and Bill Bower.      $6.50 (plus $2 for shipping and handling) from:    The Hesperian Foundation,  P.O. Box 1692, Palo Alto, CA 94302
You may also like to look for:

Teaching health-care workers a practical guide (1985) Fred Abbatt and Rosemary McMahon.  Macmillan,  Basingstoke, London.
Appendix 2   is used in the following sessions:




                                             -  Introductions






-  Identifying Learning Needs






-  Evaluation 

The Learning Spiral
No course is the beginning or end of a learning process for the individual, rather it is part of a spiral which continues throughout life.

However, for the teacher the process is often like a circle which runs:  

· planning 


– Assessment of Needs 

 – Implementation 

– Evaluation 

– Planning 

– Assessment of Needs 

– Implementation 

and so on….

This so easily becomes a circle because each year the teacher may deliver the same material and never change.  Good teachers are sensitive to the continuously changing nature of their learners and the context of their learning.
For the learner this is a spiral, as each person, hopefully, makes continuous progress and builds on the previous learning.
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   - Learning through Experience 

Arranging the “Experiential Teaching Sessions”
It is best if participants have told the organisers/facilitators what skills they might teach before the start of the course (see point (3) under preparation on page 1) so that large sheets can be prepared that look something like the following.  This sheet allows 12 people to be both teachers and learners.  Everyone needs to be a learner, but sometimes, depending on numbers and time, not everyone will be able to be teachers.
	Block Number
	Teacher and Skills/Games
	Participants who wish to join the group listed at the left

	One
	Name & Skill/Game
	Signatures of two or three participants who have chosen this

	(First round)
	Name & Skill/Game
	Signatures of two or three participants who have chosen this

	
	Name & Skill/Game
	Signatures of two or three participants who have chosen this

	
	Name & Skill/Game
	Signatures of two or three participants who have chosen this

	Two
	Name & Skill/Game
	Signatures of two or three participants who have chosen this

	(Second round)
	Name & Skill/Game
	Signatures of two or three participants who have chosen this

	
	Name & Skill/Game
	Signatures of two or three participants who have chosen this

	
	Name & Skill/Game
	Signatures of two or three participants who have chosen this

	Three
	Name & Skill/Game
	Signatures of two or three participants who have chosen this

	(Third round)
	Name & Skill/Game
	Signatures of two or three participants who have chosen this

	
	Name & Skill/Game
	Signatures of two or three participants who have chosen this

	
	Name & Skill/Game
	Signatures of two or three participants who have chosen this


However, the world, not always being quite perfect yet, facilitators should prepare blank lined sheets so that the teacher details can be filled in during the pre-course assembly and signing up can happen in the first break.
Questions for Learners and Teachers  
Learners think about:

· How much time did you spend listening
· How much time did you spend watching
· How much time did you spend doing
· What resources from within yourself did you draw on to make sense of what you were learning
· What strategies did the teachers use to help you learn
· What part did fellow participants play in your learning
Teachers think about:

· What did you do to help your students learn

· If you were to do it again how could you improve the way that they learnt
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-  Helping Effective Learning

Three aspects of Effective Learning
Learners need (to) so…










Teachers need (to)  so….


The Learning Environment should be…
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-  Helping Effective Learning

Questionnaire on 'What Helps You Learn'

What conditions help you learn?

Complete these sentences fairly quickly.

Think of different types of learning activity like operating a machine or learning a new game as well as more formal learning.
I learn quickly when  ______________________________________

I learn slowly when _______________________________________

Learning in groups is/can be ________________________________

Learning from books is/can be ______________________________

I learn well from someone who _____________________________

I enjoy learning when _____________________________________
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-  Helping Effective Learning
What has Helped Learners – reflections from past courses
CONFIDENCE:   the learner's feeling of self-confidence are vital to the learning process. Trainers and teachers must use all their skills to develop this self-confidence.

APPROVAL:  learning is enhanced if the learner's contribution is valued by teachers, peers, family and friends.

EXISTING KNOWLEDGE: the learner's experience and knowledge are necessary to build on and this should be re-enforced by the course.

MOTIVATION:  Learners must see the outcome of the course as contributing to the quality of their own and others lives.

REFLECTION:  there needs to be time to reflect during a course so that blocks to learning can be identified when they occur. 

CONNECTIONS:  new information and ideas have to be connected into existing experience if they are to become the participant's own.

APPROAPRIATENESS: learning needs to be broken down into stages with a variety of styles and a balance between talk, action, and theory.

PRACTICAL:  learning is best enabled through ACTIVE participation.

MINIMISED RISK:  it must be possible to make mistakes and to look foolish, and everyone to feel this is OK. The atmosphere must be one of fun and enjoyment.

CONSOLIDATION:  learning needs to link theory and practice all the time, allowing opportunities for rehearsal and practice continuously.

FEEDBACK:  there is need for continuous feedback, this should be constructive and success celebrated.

OBJECTIVE EVALUATION:  criteria for assessing the effectiveness of learning should be agreed and understood with learners.

PHYSICAL CONDITIONS: learners must be supported with appropriate aids and resources.  They should not be tired or hungry.

CHALLENGES: these are also needed as learners must be encouraged to be independent. But stress varies from person to person and the levels need to be carefully monitored to ensure the right level of challenge.

PARTICIPATION: participants need to feel that they are participating and are responsible for what happens.
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-  Planning for Learning

Generating Ideas for a Course

Think of KNOWLEDGE, SKILLS & ATTITUDES

What skills do they need?

What can they do?

How do they need to work?


What skills do they already have?

What can they already do?

How do they work at present?


WHAT PEOPLE

NEED TO

LEARN


  How do they think now
What do they know already


What attitudes and ways of thinking

do they need to be good at this work, 

skill or understanding. 

What do they need to know

Appendix 8   is used in the following session:




 

-  Planning for Learning

Prioritising for learning

What do your students/participants need to know?

Is it…?

Essential to Know

Useful to Know

Interesting to Know

Harmless to Know

Potentially Confusing to Know
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-  Planning for Learning

Organising Course Content
Prioritise

Use colour coding or numbers


Look again at the prioritisation levels shown in Appendix 7


Think about: Short, Medium and Long term priorities.

Select


Decide the available time

Fit into that time


Do not overload


Be realistic


Be Ruthless!

Order


Make a large scale plan to suit your course

Get an overview


Decide the order


Details can wait till another session
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-  Evaluation

Some Methods used in Evaluations

Questionnaires – open ended and closed,

Sets of personal questions for the members to help them consider how well they met their own aims,
Observation of the conduct of the course,
Observation of participants' practice afterwards,
Rating scales which may use numbers or words,
Examinations,
Discussions,
Interviewing participants,
Documentary evidence such as course materials, and external publications and references,
Use of recordings and filming for other people,
External feedback, eg. Reputation, recommendation, 
Feedback from supervisors and managers,
Attendance records.
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-  Evaluation

A very simple Evaluation Form
Please note two things about the course which you think were good, and that we should try to keep in future courses:

1)__________________________________________________

____________________________________________________

2)__________________________________________________

____________________________________________________

Please suggest two things that you feel could be done to improve the next course:

1)__________________________________________________

____________________________________________________

2)__________________________________________________

____________________________________________________
	Appendix 12
	Advantages and Disadvantages of Methods, when Learning is Student Centred


	METHOD
	ADVANTAGES
	DRAW BACKS

	Presentation/Lecture
	Trainer Keeps group together and on the same point.  Time control is easier.  Useful for large group size (20 or more). 
	Only highest quality will keep learners’ attention for 45 minutes.  Cannot gauge if people are learning.

Retention is relatively very poor.

	Structured Exercise/Role Play
	Greatly increases retention. 

Allows practice of new skills in a controlled environment.  Learners are actively involved and motivated.
	Requires preparation time.  May be difficult to tailor to all learners’ situations.  Needs sufficient class time

for exercise completion and

feedback

	Individual Reading Assignments and Individual Exercise
	Saves time as learners can read faster than lecturers can talk.   Material is saved for later use.  Insures consistency of information.
	Does not ensure attention or motivation.  Difficult to gauge if people are learning.

Learners have widely differing skills of reading and working.

	Facilitated group discussion
	Keeps learners interested and involved.  Learners resources can be discovered and shared.  Learners can be observed and retention gauged.
	Learning points can be confusing or lost.  A few learners may dominate the discussion.  Time control can be difficult.

	Case study
	Requires active learner involvement.  Can stimulate the performance required after training.  Learning can be observed.
	Information must be precise and kept up-to-date.  There must be sufficient time to complete the cases.  Learners can be distracted by the case content.

	Demonstration
	Aids understanding and retention.  Stimulates learners interest.  Can give learners a model to follow.
	Must be accurate and relevant to learners.  Written examples take a lot of preparation.  Can be practically difficult for all learners to see. Retention not as good as if learners are active.


Appendix 13           Notes for facilitators
Here are some notes of other points that facilitators need to be aware of if they are running the course.  The details are all provided in each session, but some tasks are more general.

1 You will need a period before the course when you can go through the material together and check that you  have a common understanding of what is contained in it; in any case we hope you will have the time to adapt it to your particular needs – no two occasions are ever the same.

2 At the beginning of the course you will need the following items:

a) Three or four coloured pens for each person,

b) Range of large marker pens for displays,

c) About 32 sheets of A2 paper, half to be  cut in half,

d) Means of hanging up these sheets so that they can remain on display throughout the course – such as tape and string,

e) Large clock,

f) Printed list of the participants for each person,

g) Sufficient copies of the complete handout.

3 You probably need at least 15 minutes before the participants arrive to sort out seating, papers, heating/cooling, keys for doors, and spaces to work.  And that is if you are working in a familiar place and are familiar with the materials.

4 Facilitators need full, up to date documentation themselves. so that they can note problems and improvements as they go.  This may mean having two sets for bi-lingual courses.

5 The main ongoing task, while participants are independently engaged, is to try to gauge their problems and abilities.  Some obvious ones need attention as soon as possible: the participant who is not able to engage fully, possibly because of external personal reasons, or due to course dynamics; the person who feels committed to leading and showing others what they already know, and who needs to have their energy channelled in more valuable directions; and the person who feels they have too little to contribute who needs to be helped in building their self confidence.
6 If sessions can be closed with a key learning point that is good practice, especially if the point can be made spontaneously from current events.  A key point is suggested for each session as a fall back.

Positives from March Course in Ha Noi 2011
1 Lecturers given space to explore freely

2 Time was given to be able to reflect on and think about work

3 Seems to be motivating making work more enjoyable

4 An opportunity that was used to allow participants to get to know one another better

5 Participants, despite being tired, were still working hard
Difficulties from March Course in Ha Noi 2011

1 Participants have numerous problems which prevent them going to, or being in time, for all sessions

2 Problems of translation when it is the concepts that have different scopes in the two cultures

3 External constraints made it difficult to get the time before each day to discuss sessions in detail

4 Did not always find good ways of helping all participants develop listening skills

5 Facilitators did not always keep sufficient focus on the time

6 Documentation and translations not available to students far enough in advance (cf. 7 below)

7 Organisation has many problems in arranging the course sufficiently in advance

8 Need reminder list.  Now have ‘Steps of Session’ in the updated documentation

9 Reviews and previews sometimes too constricted and rushed

10 Suggested organisation of some sessions not followed, but no alternative organisation in place
Appendix 14    Glossary of some terms in a learning context
	Adult Learning
	Learning which is typical of adults as opposed to children, associated with independence of the learner, and the need for active engagement.

	Assignments
	Work given to students which is usually assessed and undertaken out of class time.

	Attendance records.
	A record made of the times that a student was present in the class.

	Case study
	Work in which a particular example of the subject under study is explored in detail, often it is prepared by teachers in advance of the class to facilitate individual and small group learning.

	Demonstration
	Teaching where a process, skill, technique or piece of equipment is shown to students who are normally able to see and question, but are not active in the process.

	Discussions
	Any set of interactions with or without the leader where the students interact verbally.

	Documentary evidence
	Sets of written or printed materials which are used to justify and explain ideas or cases that are being studied

	Empower
	To help others be more independent, self-confident and self reliant.

	Experience
	In the learning context denotes occasions when some action is undertaken by the learner, in distinction to times when the learner reads about, listens to or watches those actions.

	Facilitated group discussion
	A discussion where there are leaders guiding the proceedings or where the exchanges have been structured beforehand with the help of questions or information.

	Feedback
	Information from onlookers or observers about what has been happening given to those who had participated in those same events.

	Interviewing participants
	Holding discussions, either with pre-arranged questions or as un-guided conversations, with those involved in a group, course, or an experience.

	Methods
	The special or particular set of procedures used in a subject area.

	Observation
	As a method it is to watch what is happening without intervening or interfering in the processes being ‘observed’ and monitored.

	Presentation/Lecture
	The formal communication of information where the leader/teacher uses most of the time to talk. A presentation often implies that there is also supporting visual material, maybe in the form of slides or displays.

	Principles
	The underlying general ideas with which more particular points need to agree or follow from.  Such as moral principles which guide us in our daily actions.

	Questionnaires
	A previously well thought out set of questions, often as printed sets.

	Rating scales
	A way of asking about responders’ views on a subject. A scale or line is imagined from one extreme to the other (e.g. very good to very bad) and people are asked to choose a point on the ‘scale’ which represents their view.

	Reputation
	What is generally said or believed about a person, group or things’ character.

	Role Play
	When participants are asked to act as though they were in situations which are provided for them usually by the facilitators.

	Self Directed
	When the person leads themselves and is less influenced by others views.

	Student Centred
	When processes revolve around the student who is held responsible for directing these, and who is assisted in obtaining his or her goals by the leaders and organisations around.
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