Student Centred Learning  -  1a  -  Introductions


Introductions                          (Session 1a)
Purpose

The first session is designed to allow everyone involved in the course (participants, facilitators and administrators) to be able to introduce themselves to one another.  Then there is time to start on the work of group formation and for some basic topics to be introduced.  Taken together this sets the tone for the course, and allows participants to see the way in which they will be working for the next two days.

By the end of the session participants should:

· Know something new about the other members of the group,

· Have been introduced to four key principles,

· Know what the agenda for the course is, and the timings involved.
Comment   The first minutes of a course set the tone for all that follows: this time needs careful planning.  The outline provides some ideas about possible methods, and so forms a check-list, but it is not intended as a recipe to follow; you will have your own ideas of how to start a course.

Steps of the Session 1a
1. Pre-start assembling and exchanges,

2. Whole group together for this session – first welcomes,
3. Individuals introduce themselves, 
4. Key course ideas,
5. Administrative + timing details,
6. Distribution of documentation,
7. Ways for participants to record ideas.


Timing   This session (from step 2) should last about 30 minutes.  That may seem short, but there is a common problem with introductory sessions lasting too long.

Materials at the Session:   Normally some documentation would be distributed at this point, examples might include:  glossaries, participant lists, timetables and reading lists.  Today the following items are needed during the session:
· The check list in Appendix 13, point (2),

· List of participants,

· Copies of Appendix 1 

· Copies of ‘The Learning Spiral',

· Copies of 'Outline of Sessions',

· White board/paper and pens.
· Sheets for participants to sign up for the experiential learning session after the break. See Appendix 3.
Reading   This is the place to suggest selected reading and web links, with commentary and advice focussing the students' attention on the points facilitators wish to make.   See Appendix 1. 
Key Point  Adult learners need to know what is happening and what is expected of them.

Process
1 Assembly and initial meeting, allowing participants to orientate themselves and meet the people they already know.  Sign up for teaching sessions if not already sent these in.
2 First come the welcomes.  These may be done by an administrator, leader, or someone with particular skills – for example in this case we need a way of introducing in both Vietnamese and English.
3   It is important that the voice of each person is heard.  Could you say something about yourself, (in addition to your name) which will let others remember you.  Today, as you know one another already, would you try to think of something about yourself that others will not know; maybe a personal interest, or family connection?
4 You may wish to indicate to one another whether you have had time to read any of the course material.  However, it is likely that, at least for emphasis, a few minutes will be taken here to consider the following points from the Course Introduction; allowing you to review them at your leisure.  Here four principles are drawn from that material, and you will find that they are repeated in later sessions of the course:

a) Developmentally we change how we learn from childhood copying to adult initiation,

b) Consider some ways of learning,

c) Adults learn in different ways from children,

d) If leaning is to be student centred it must accommodate these changes and styles.

5 Administrative details are important.  We can work better if they are clear about the agenda, when the next meal or break is, what free time we have, how we can show unease, and where we are going to be working.
6 You may have already had the programme before the course.  The problem with this is that it suggests an inflexibility in what follows.  But, if so, it may be that you have been able to read any previously circulated material and now have some ideas that they would like to raise as how it might be adapted.  Any other documents, such as reading lists, will be made available at this stage.
7 Here is the place for us to point out useful ways of recording what is happening. (A) Diaries can be valuable in experiential learning as they place the learning in an easily remembered context. (B)  We hope you will be able to give feedback at the end of each session when we return to the whole group.  
Organisation
1 Start times can be difficult. A preliminary period of 15 minutes, maybe with tea/coffee and to allow people to find places to put their coats, drinks, papers etc. is valuable.  Prepared sheets with the teaching sessions need to be on display so that participants can sign up for these.
2 The introductory session should take place where the participants will be working as a whole group – their home or base.  A circle is usually the best arrangement to allow maximum facial contact.
3 The addition of some anecdote, place of origin, or amusing story all help.  The facilitator starts the process and so sets the tone which will be copied by all.  Thus it is important to hit a balance of ease on the one hand, and work focus on the other. Lists of names are helpful; name badges may give too formal a tone.
4 This set of points needs to be tailored to the particular group.  What is said in these few minutes, (5 - 10 minutes is ample) will be well remembered, so they should be the key points of the course.  Aim to leave these ideas in people’s minds, and neither talk too much, nor overload participants with handouts.  It is easiest to make single sheets laid out as though they were overhead “slides”, and not formalize proceedings with high tech aids. For this course these “slides” are taken from the Introduction:
a) Table 5, Summary of  adult learning,
b) Table 3, Questions on adult leaning,
c) Table 1, Changes in the Learning Process,
d) Table 2, Key Themes of Student Centred Learning.
5 Copies of these details may have been circulated before, or they can be given out now.  Discuss with participants the timings of the sessions and breaks.
6 If the course is to be academic in tone and content then it is important that documents are sent out well in advance to give (inevitably the most able) students the chance to prepare properly.  For less academic courses it may be better not to send out too much paper in advance, as this may have a negative effect for some people.
a) *Copies of 'Outline of Sessions'.
7 (A) Previously prepared A5 booklets are useful as diaries.  (B) Two ways of encouraging feedback are: (i) let participants fit their ideas into themes the leader suggests, (ii) let participants respond to direct questions about knowledge, skills and feelings.
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